Pupil Premium Strategy Statement
St. Simon of England RC Primary School

This statement details our school’s use of pupil premium funding to help
improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in
this academic year and outcomes for disadvantaged pupils last academic year.

School Overview

Name of School St Simon of England
RC Primary School

Number of pupils in school 207

Proportion (%) of pupil premium eligible pupils 20%

Academic year/years that our current pupil premium | 2023 -2024

strategy plan covers (3-year plans are recommended | 2024 -2025

—you must still publish an updated statement for 2025 -2026

each academic year)

Date this statement was published December 2025

Date this statement will be reviewed December 2026

Statement authorised by Peter McCabe
Headteacher

Pupil Premium Leader Peter McCabe

Governor / Trustee lead Mr Philip Monday

Funding Overview

Pupil premium funding allocation this academic year | £59085
Pupil premium funding carried forward from previous | 0

years

Total budget for this academic year £59085




Part A: Pupil premium strategy plan Statement of intent

At St. Simon’s we want success for all, irrespective of background, starting point or challenges. We
have high expectations for all of our pupils, celebrate their achievements, implement what we
know to be good practice and have a clear vision for improvement.

Our Strategy has strong foundations in the Gospel values. We firmly believe that ‘Every child
matters as an image of God and a gift of love’ and therefore we work together as a community to
provide nurture for the ‘whole child’ so that all pupils feel safe, valued and develop well
emotionally, socially and spiritually.

I have come so that they may have life and have it to the full John 10: Chapter 10. V 10.

Our approach is comprehensive, well-integrated and responsive to the needs of our children, their
families and the local community.

We recognise that our pupils, particularly the disadvantaged can face a wide range of challenges
that are not linked to levels of ability but often to the lack of stability in their lives, including
significant safeguarding issues. We recognise that this can lead to poor attendance and the lack of
consistency in accessing the core curriculum and enriched experiences and opportunities.

We therefore target the use of the Pupil Premium grant to ensure that our pupils receive the
highest quality of education and nurture, to enable them to be active participants in their learning
now and to develop as socially responsible citizens able to make positive contributions to society
and achieve ambitious outcomes in the future.

To ensure the positive impact of our strategy, we actively engage with evidence- based research
including the Education Endowment Foundation (EEF). This supports us in understanding the
factors influencing social difference and to design effective responses to impact positively on the
key controllable factors that prevent our pupils from attaining well.

We structure our strategy through an evidence informed, tiered model of teaching, learning,
academic intervention and wider approaches underpinned by rigorous assessment. Central to this
approach is the provision of high-quality first teaching linked to the core standards and the
development of a rich and engaging curriculum that prioritises reading, communication and
language at its heart.

To achieve this, we ensure the provision of targeted CPD for all of our teaching staff to develop
expertise and achieve the best outcomes for all pupils. Our Pupil Premium strategy is also closely
linked to priorities in our school improvement plan.

Our ultimate objectives as an organisation are to:

* To promote a culture of collective responsibility for disadvantaged pupils, including governance,
and leadership at all levels.

¢ Remove or reduce challenges to learning created by low socio- economic contexts.

¢ Impact inclusion positively through effective intervention

¢ Narrow the attainment gaps between disadvantaged pupils and their non-disadvantaged
counterparts both within our school context and nationally.

e Ensure all pupils are able to read fluently and with good understanding to enable them to access
the breadth of the curriculum.




* Develop confidence in their ability to communicate effectively in a wide range of contexts

¢ Enable pupils to look after their social and emotional wellbeing and to develop resilience.

¢ Access a wide range of enrichment opportunities to develop their knowledge and understanding
of the world and build cultural capital.

Challenges
1 Internal and external data indicate that the attainment of disadvantaged

pupils fluctuates and lacks stability in comparison to that of non-
disadvantaged pupils at key stagel.

2 Triangulated evidence shows that disadvantaged pupils have greater
challenges to develop rapid phonics acquisition and application than their
peers.

3 Assessments and observations indicate deficits in oral language skills and

vocabulary development among pupils, evident from EYFS through to key
stage 2. Indicating that, their oracy skills and vocabulary knowledge need
additional support to help them achieve better outcomes in writing and
more confidence to express their thinking

4 Our assessment data outcomes and observations have shown us that
many of our pupils with low baselines and our disadvantaged pupils make
slow or inconsistent. progress in reading fluency, comprehension and
inference skills. This makes accessing written texts more challenging and
impacts negatively on learning access and outcomes.

5 Our assessment and progress data, evidence that not all of our pupils have
a range of cognitive and metacognitive strategies to use when they are
dealing with academic challenge. Therefore, we recognise that the self-
regulation and resilience of many of our learners, especially our most
disadvantaged, needs targeted support and development

6 Evidence and analysis from our Boxall profiling, behaviour logs and
interventions show us that some pupils need nurturing support with their
emotional wellbeing to be ready to learn because of challenges such as
trauma, attachment and anxiety linked to the impact of social
environments.

7 Low aspirations and limited life experience translate into a deficit in
cultural capital which impacts on access to learning and missed learning
opportunities.

8 Survey evidence and engagement with home learning indicate that
parents of disadvantaged pupils find it challenging to support their
children with learning.




Intended Outcomes

This explains the outcomes we are aiming for by the end of our current strategy

plan, and how we will measure whether they have been achieved.

To continue to build a
positive trend in reading,
writing and mathematics
attainment outcomes at
expected standards for all
pupils at KS1.

Key Stage 1 RWM results for all pupils are at least in line with
that achieved nationally. The results for disadvantaged pupils
are at least in line with that achieved nationally.

Improved progress in
reading and writing for all

pupils.

To ensure that pupils make progress at least in line with the
national average. Measured positive impact on, fluency,
prosody and comprehension in reading and measured
positive impact in transcription and composition in writing.

To improve attainment
outcomes in reading,
writing and mathematics
at the higher standard for
all pupils.

Key Stage 1 and 2 RWM results at the higher standard for
disadvantaged pupils are at least in line with that achieved
nationally

Maintain progress and
attainment in phonics for

pupils

To ensure that the attainment of pupils’ is at least in line with
the national average for pupils in year 1and year 2 nationally.
To ensure that the attainment of disadvantaged pupils’ is at
least in line with the national average for disadvantaged
pupils in year 1land year 2 nationally.

Pupils demonstrate self-
regulation in learning that
impacts measurably on
progress.

Disadvantaged Pupils are able to consistently use essential
components of Cognition, Metacognition, Motivation to
improve engagement and ownership in learning leading to
improved outcomes in RWM in line with or better than the
national average for disadvantaged pupils.

Improved parental
engagement to support
better outcomes for

pupils.

% of parents engaging with school workshops and activities,
increased to at least 85% in each year group

Improved engagement
with enrichment activities
for all pupils.

100% of pupils complete the school ten for ten enrichment
and cultural capital award.

Improved wellbeing.

Boxall profiles show improved wellbeing. Percentage of
pupils identifying as green on zones of regulation improved.
Percentage of pupils needing continued nurture provision
over time reduced.




Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £11 283

Ensure that Teaching and Learning Tool kit EEF. 1,2,3,4,5,6

curriculum 7

development and https://educationendowmentfoundation.org.uk/supportfors

the realisation of chools/ school-improvement-planning/1highqualityteaching

cohesion in the

curriculum is EEF guidance reports -Effective professional development.

supported by the EEF A schools guide to implementation.

implementation of

effective CPD. This https://educationendowmentfoundation.org.uk/educatione

will act as a driver of | vidence/guidance-reports/implementation

professional

learning, effectively | The effects of high-quality professional development on

building teacher teachers and students Education Policy institute 2021.

knowledge and

developing teaching | https://epi.org.uk/publications-and-research/effects-high-

techniques. quality-professional-development/
https://assets.publishing.service.gov.uk/media/5a7dd479ed
915d2ach6ee639/Great-professional-development-which-
leads-to-great-pedagogy-nine-claims-from-research.pdf
When the adult changes, everything changes. P.Dix. 2017
When the Adults Change. Paul Dix Applying Rosenshein to
develop practice in line with our school model.
https://nationalcollege.com/webinars/applying-rosenshine-
s-principles-of-instruction-to-establish-effective-teaching-
practice-and-support-student-catch-up

Ensure that subject New Perspectives on Middle Leadership in schools in 1,2,3,4,5

leaders are England. S Ainscow 2022.

supported and

empowered to https://journals.sagepub.com/doi/10.1177/1741143222108

develop the 6847

expertise of teachers

and additional adults | New perspectives on middle leadership in schools in

in their England — Persistent tensions and emerging possibilities



https://educationendowmentfoundation.org.uk/educationevidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/educationevidence/guidance-reports/implementation
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://assets.publishing.service.gov.uk/media/5a7dd479ed915d2acb6ee639/Great-professional-development-which-leads-to-great-pedagogy-nine-claims-from-research.pdf
https://assets.publishing.service.gov.uk/media/5a7dd479ed915d2acb6ee639/Great-professional-development-which-leads-to-great-pedagogy-nine-claims-from-research.pdf
https://assets.publishing.service.gov.uk/media/5a7dd479ed915d2acb6ee639/Great-professional-development-which-leads-to-great-pedagogy-nine-claims-from-research.pdf
https://nationalcollege.com/webinars/applying-rosenshine-s-principles-of-instruction-to-establish-effective-teaching-practice-and-support-student-catch-up
https://nationalcollege.com/webinars/applying-rosenshine-s-principles-of-instruction-to-establish-effective-teaching-practice-and-support-student-catch-up
https://nationalcollege.com/webinars/applying-rosenshine-s-principles-of-instruction-to-establish-effective-teaching-practice-and-support-student-catch-up
https://journals.sagepub.com/doi/10.1177/17411432221086847
https://journals.sagepub.com/doi/10.1177/17411432221086847

understanding and
translation of the
curriculum to impact
positively on learning
outcomes.

Achieved by ensuring
that leaders are
given dedicated time
to monitor, support
and engage with
evidence and
research.

Opportunity for
leaders to develop
expertise and
agency.

Achieved by English
lead to complete
NPQ Leading Literacy
to develop expertise
across the school in
the teaching of
English.

School middle leadership: A systematic review Kylie
Lipscombe
https://journals.sagepub.com/doi/10.1177/1741143225136
2970

klipscom@uow.edu.au, Sharon TindallFord, Jodi Lamanna
https://orcid.org/0000-0001-6614- 6246View all authors
and affiliations

Volume 51, Issue 2

https://doi.org/10.1177/1741143220983328

To continue to develop subject leaders who are
professionally aware and can make evidence-based
decisions and have the ability to review and evaluate in
order to bring about change NPQ Literacy

https://www.gov.uk/guidance/leading-literacy-national-
professional-qualification

To accelerate school
improvement by
developing
leadership capacity
through the
continued cultivation
of culture- based
accountability using
peer coaching and

collaborative review.

Iris Connect White Paper.

https://blog.irisconnect.com/uk/coaching-for-teachers

Peer Coaching for Improvement of Teaching and Learning

https://www.researchgate.net/publication/348159544 Peer
Coaching for Improvement of Teaching and Learning

Peer Coaching to Improve Classroom Differentiation:
Perspectives .Amanda O Latz 2020

https://www.tandfonline.com/doi/full/10.1080/0278319080
2527356

EEF Peer Tutoring
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/peer-

tutoring?utm source=/education-evidence/teaching-
learning-toolkit/peer-

tutoring&utm medium=search&utm campaign=site search
&search term=peer

1,2,3,4,5



https://journals.sagepub.com/doi/10.1177/17411432251362970
https://journals.sagepub.com/doi/10.1177/17411432251362970
https://doi.org/10.1177/1741143220983328
https://www.gov.uk/guidance/leading-literacy-national-professional-qualification
https://www.gov.uk/guidance/leading-literacy-national-professional-qualification
https://blog.irisconnect.com/uk/coaching-for-teachers
https://www.researchgate.net/publication/348159544_Peer_Coaching_for_Improvement_of_Teaching_and_Learning
https://www.researchgate.net/publication/348159544_Peer_Coaching_for_Improvement_of_Teaching_and_Learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring?utm_source=/education-evidence/teaching-learning-toolkit/peer-tutoring&utm_medium=search&utm_campaign=site_search&search_term=peer
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring?utm_source=/education-evidence/teaching-learning-toolkit/peer-tutoring&utm_medium=search&utm_campaign=site_search&search_term=peer
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring?utm_source=/education-evidence/teaching-learning-toolkit/peer-tutoring&utm_medium=search&utm_campaign=site_search&search_term=peer
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring?utm_source=/education-evidence/teaching-learning-toolkit/peer-tutoring&utm_medium=search&utm_campaign=site_search&search_term=peer
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring?utm_source=/education-evidence/teaching-learning-toolkit/peer-tutoring&utm_medium=search&utm_campaign=site_search&search_term=peer
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring?utm_source=/education-evidence/teaching-learning-toolkit/peer-tutoring&utm_medium=search&utm_campaign=site_search&search_term=peer

Continue to develop | https://educationendowmentfoundation.org.uk/education- 5,6

and embed the role evidence/teaching-learning-toolkit

of the learning +6 months.

mentor to support EEF Tool kit self-regulation. +7 months

focus key marginal https://educationendowmentfoundation.org.uk/early-

pupils to make years/toolkit/self-regulation-strategies

progress.

To accelerate Phonics approaches have a strong evidence base that 2,3,4

progress in phonics indicates a positive impact on the accuracy of word reading,

acquisition, by particularly for disadvantaged pupils:

continuing to secure

stronger Phonics Toolkit Strand | Education Endowment Foundation |

understanding and EEF 45

fidelity in the

delivery of phonics https://educationendowmentfoundation.org.uk/education-

teaching for all evidence/teaching-learning-

pupils. toolkit/phonics?utm source=/education-evidence/teaching-
learning-

This will be achieved | toolkit/phonics&utm medium=search&utm campaign=site

through the search&search term=phonics

continuing provision

of CPD to develop

staff expertise and

purpose in delivering

the Little Wandle,

Letters and Sounds

Synthetic phonic

programme, aligned

reading resources

and assessments.

Work with

Kingsnorth English

Hub to support

teaching of Early

reading.

To Improve Research review seriesenglish 1,2,4

engagement and
progress in reading
through the
development of
teacher expertise
and fidelity in
developing accuracy
fluency -speed
Prosody and
Comprehension.

This will be
supported through:
The continued

https://www.gov.uk/government/publications/curriculum-
research-review-series-english

Phonics evidence +5months
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-

toolkit/phonics?utm source=/education-evidence/teaching-
learning-

toolkit/phonics&utm medium=search&utm campaign=site
search&search term=phonics

https://www.littlewandle.org.uk/about-us/our-impact/



https://educationendowmentfoundation.org.uk/early-years/toolkit/self-regulation-strategies
https://educationendowmentfoundation.org.uk/early-years/toolkit/self-regulation-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://www.gov.uk/government/publications/curriculum-research-review-series-english
https://www.gov.uk/government/publications/curriculum-research-review-series-english
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://www.littlewandle.org.uk/about-us/our-impact/

development of Little
Wandle Letter and
Sounds Synthetic
phonics Scheme. The
renewal of
Accelerated reader
To track engagement
and improve
progress.

Continuing to
develop and embed
whole class reading
lessons using the
VIPERS process, to
model reading and
develop strong
comprehension and
prosody

EEF Reading Comprehension strategies. + 6months

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks-1

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks2

To develop
structured
pedagogies to model
and scaffold the
structure and
elements of written
language.

Teachers in KS2 will
receive targeted CPD
to continue to
develop the
implementation of
Power for reading to
be improve
outcomes in writing.

Teachers will
continue to receive
targeted CPD in Talk
for Writing
Programme.

https://www.talk4writing.com/wp-
content/uploads/2019/04/Talk-for-Writing-Review-of-
related-research.pdf

1,2,3,4,5
,6

Linking oracy,
curriculum and
pedagogy by
implementing a clear
framework of
progression Linked to
language stems.

Towards Dialogic Teaching: Rethinking Classroom Talk
(Alexander, 2017, 2020). EEF Oral Language intervention. +6

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-
interventions?utm_source=/education-evidence/teaching-
learning-toolkit/oral-language-
interventions&utm_medium=search&utm_campaign=site_s
earch&search_term=oral%20lan

1,2,3,4,5
6,7



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://www.talk4writing.com/wp-content/uploads/2019/04/Talk-for-Writing-Review-of-related-research.pdf
https://www.talk4writing.com/wp-content/uploads/2019/04/Talk-for-Writing-Review-of-related-research.pdf
https://www.talk4writing.com/wp-content/uploads/2019/04/Talk-for-Writing-Review-of-related-research.pdf

Vygotsky L. Thought and Language 1962. Mercer N.

https://oracycambridge.org/prof-neilmercersevidence-to-

theoracy-appg/

https://eprints.whiterose.ac.uk/76321/1/R_alexander_impr
oving_ oracy.pdf?ref=alexquigley.co.uk
https://voice21.org/publications/

Enhancement of The DfE non-statutory guidance has been produced in 1,2,3,4,5
maths teaching and conjunction with the National Centre for Excellence in the 6.7
learning for all Teaching of Mathematics, drawing on evidence based e
pupils. approaches: Maths_guidance_KS1_and_2.pdf
(publishing.service.gov.uk) The EEF guidance is based on a
Supported by range of the best available evidence:
funding release time
for the maths subject | https://educationendowmentfoundation.org.uk/early-
leader to support years/toolkit/early-numeracy-
teacher approaches?utm source=/early-years/toolkit/early-
development. numeracy-
approaches&utm medium=search&utm campaign=site se
Working in arch&search term=early%20maths
collaboration with
the Maths Hub to
develop the effective | https://educationendowmentfoundation.org.uk/educatio
delivery of mastery nevidence/guidance-reports/maths-ks-2-3
in maths at KS 2 and
attainment at the https://dynamomaths.co.uk/validation-
Higher standard KS 1 | andstandardisation/case-studies/
and Ks2.
Further ensure
inclusion in maths
through purchasing
the Dynamo Maths
programme
Improve the quality | There is extensive evidence associating childhood social and | § 7,8
of social and emotional skills with improved outcomes at school and in
emotional (SEL) later life (e.g., improved academic performance, attitudes,
learning. behaviour and relationships with peers):

Professional
development and
training for staff.

SEL approaches will
be embedded into
routine educational
practices and
supported by
nurture support and
intervention.

Improving_Social_and_Emotional_ Learning in Primary
Schools | EEF Nurture Provision
https://www.nurtureuk.org/research-evidence/



https://oracycambridge.org/prof-neilmercersevidence-to-theoracy-appg/
https://oracycambridge.org/prof-neilmercersevidence-to-theoracy-appg/
https://voice21.org/publications/
https://educationendowmentfoundation.org.uk/early-years/toolkit/early-numeracy-approaches?utm_source=/early-years/toolkit/early-numeracy-approaches&utm_medium=search&utm_campaign=site_search&search_term=early%20maths
https://educationendowmentfoundation.org.uk/early-years/toolkit/early-numeracy-approaches?utm_source=/early-years/toolkit/early-numeracy-approaches&utm_medium=search&utm_campaign=site_search&search_term=early%20maths
https://educationendowmentfoundation.org.uk/early-years/toolkit/early-numeracy-approaches?utm_source=/early-years/toolkit/early-numeracy-approaches&utm_medium=search&utm_campaign=site_search&search_term=early%20maths
https://educationendowmentfoundation.org.uk/early-years/toolkit/early-numeracy-approaches?utm_source=/early-years/toolkit/early-numeracy-approaches&utm_medium=search&utm_campaign=site_search&search_term=early%20maths
https://educationendowmentfoundation.org.uk/early-years/toolkit/early-numeracy-approaches?utm_source=/early-years/toolkit/early-numeracy-approaches&utm_medium=search&utm_campaign=site_search&search_term=early%20maths
https://educationendowmentfoundation.org.uk/early-years/toolkit/early-numeracy-approaches?utm_source=/early-years/toolkit/early-numeracy-approaches&utm_medium=search&utm_campaign=site_search&search_term=early%20maths
https://educationendowmentfoundation.org.uk/educatio%20nevidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/educatio%20nevidence/guidance-reports/maths-ks-2-3
https://dynamomaths.co.uk/validation-andstandardisation/case-studies/
https://dynamomaths.co.uk/validation-andstandardisation/case-studies/

Targeted academic support (for example, tutoring, one-to-one support
structured interventions) Budgeted Cost: £18 716

Continue to embed EEF Tool kit. Small group intervention +4 months progress. 1,2,3,4,5,
the PIXL Test, Cognitive load theory. 6
Diagnose, Therapy ’
review cycle. To https://www.instructionaldesign.org/theories/
rigorously assess
where gaps and
misconceptions are Threshold Concept
and address them
with planned https://dro.dur.ac.uk/19953/1/19953.pdf?
therapies. DDD29+hsmz789+ d700tmt
Use of Quest Testing
to help validate Schemata theory Rumelhart, D (1984). Schemata and the
assessment. gaps, barriers or cognitive system
Develop purposeful | When used effectively, diagnostic assessments can indicate | 1 2 3 4,5
use of standardised areas for development for individual pupils, or across
diagnostic classes and year groups:
assessments to
monitor progress
across the
curriculum.
Training for staff to
ensure assessments
are analysed to close
gaps.
Provide targeted Tuition targeted at specific needs and knowledge gaps can 1,2,3,4,5,
interventions in be an effective method to support low attaining pupils or 6
mathematical those falling behind: EEF tool kit — small group tuition +4
reasoning and
arithmetic to close https://educationendowmentfoundation.org.uk/education-
gaps in fluency and evidence/teaching-learning-toolkit/small-group-
reasoning small tuition?utm source=/education-evidence/teaching-
group tuition in learning-toolkit/small-group-
mathematics. tuition&utm medium=search&utm campaign=site search
&search term=small%20gro
Tutoring, when effectively implemented, yields substantial
positive impacts on learning outcomes, particularly for
pupils from disadvantaged backgrounds. NTP 2020



https://www.instructionaldesign.org/theories/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small%20gro
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small%20gro
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small%20gro
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small%20gro
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small%20gro
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small%20gro

Rapid keep up catch
up phonics sessions
targeted at pupils
who require further
phonics support.

Phonics approaches have a strong evidence base indicating
a positive impact on pupils particularly from disadvantaged
back grounds. Targeted phonics interventions are effective
over a period of weeks. EEF Toolkit Strand. Phonics (+5
months)

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-

toolkit/phonics?utm source=/education-
evidence/teaching-learning-

toolkit/phonics&utm medium=search&utm campaign=site
search&search term=phoni

These groups are carefully tracked and monitored. “The
Reading Wars” (Cothran, 2014). found that teaching
phonics was an effective way to teach students how to

read.

1,2,3,4,5

Continue to
implement NCTEM
Mastery readiness
programme to
secure firm
foundations in the
development of
good number sense
in Reception, year 1
and year 2.

Interventions can be more effective if introduced at an early
stage (before secondary school), which can help to reduce
‘mathematics anxiety’ (Dowker, 2004, 2009).

https://www.ncetm.org.uk/teaching-for-mastery/

https://www.ncetm.org.uk/teaching-for-mastery/mastery-

explained/

1,2,3,4,5

Embed ‘Language
link’” programme to
support delayed
language
development in
EYFS.

Implement daily
language stems to
close the vocabulary
gap, language ability
and understanding
to develop key oral
language
competencies and to
support the
production of early
written text. for
disadvantaged pupils
in EYFS.

Oral Language interventions can have a positive impact on
pupils’ language skills. Approaches that focus on speaking
and listening show positive impact on attainment.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-
interventions?utm source=/education-evidence/teaching-
learning-toolkit/oral-language-

interventions&utm medium=search&utm campaign=site s
earch&search term=oral%20Ilan

https://www.talk4writing.com/about/does-talk-for-writing-

work/



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phoni
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phoni
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phoni
https://www.ncetm.org.uk/teaching-for-mastery/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions?utm_source=/education-evidence/teaching-learning-toolkit/oral-language-interventions&utm_medium=search&utm_campaign=site_search&search_term=oral%20lan
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions?utm_source=/education-evidence/teaching-learning-toolkit/oral-language-interventions&utm_medium=search&utm_campaign=site_search&search_term=oral%20lan
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions?utm_source=/education-evidence/teaching-learning-toolkit/oral-language-interventions&utm_medium=search&utm_campaign=site_search&search_term=oral%20lan
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions?utm_source=/education-evidence/teaching-learning-toolkit/oral-language-interventions&utm_medium=search&utm_campaign=site_search&search_term=oral%20lan
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https://www.talk4writing.com/about/does-talk-for-writing-work/
https://www.talk4writing.com/about/does-talk-for-writing-work/

Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £29, 086

pupils to complete
the Ten for Ten
award. By
accessing a wide
range of
enrichment
opportunities to
develop their
knowledge and
understanding of
the world and build
cultural capital.
This includes
learning to play a
musical
instrument.

Equity in learning. EEF Tool kit Social and emotional learning (SEL). +5months 6,7,8
Identifying and

targeting provision

and support to https://educationendowmentfoundation.org.uk/early-

reduce challenges years/toolkit/social-and-emotional-learning-

to learning and to strategies?utm _source=/early-years/toolkit/social-and-

enhance wellbeing | emotional-learning-

including- Uniform. | strategies&utm medium=search&utm campaign=site search&s

Breakfast Club. earch term=social%20and

After school

activities

counselling.

Continue to build https://educationendowmentfoundation.org.uk/education- 5,6,7,8
cultural capital evidence/teaching-learning-toolkit/arts-participation

through

participation in arts | EEF Toolkit strand +3 months. Sir Ken Robinson. Creative

projects. Schools: Revolutionizing Education from the Ground Up

All Disadvantaged | Social and emotional learning (SEL) interventions seek to 5,6,7,8

improve pupils’ decision-making skills, interaction with others
and their self-management of emotions, rather than focusing
directly on the academic or cognitive elements of learning. EEF
Tool kit strand SEL. +5 months.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/social-and-emotional-

learnin

Residential visits.
participating in
local and MAT
sporting events
Taking part in Arts
projects with
National

Motivation- willingness to engage our metacognitive and
cognitive skills as a driver for improved outcomes and life
chances. EEF Toolkit strand Metacognition +7.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/metacognition-and-self-

regulation



https://educationendowmentfoundation.org.uk/early-years/toolkit/social-and-emotional-learning-strategies?utm_source=/early-years/toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social%20and
https://educationendowmentfoundation.org.uk/early-years/toolkit/social-and-emotional-learning-strategies?utm_source=/early-years/toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social%20and
https://educationendowmentfoundation.org.uk/early-years/toolkit/social-and-emotional-learning-strategies?utm_source=/early-years/toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social%20and
https://educationendowmentfoundation.org.uk/early-years/toolkit/social-and-emotional-learning-strategies?utm_source=/early-years/toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social%20and
https://educationendowmentfoundation.org.uk/early-years/toolkit/social-and-emotional-learning-strategies?utm_source=/early-years/toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social%20and
https://educationendowmentfoundation.org.uk/early-years/toolkit/social-and-emotional-learning-strategies?utm_source=/early-years/toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_search&search_term=social%20and
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation

institutions-
National Gallery
Royal Opera House
as well as local
projects such as
Animate arts.

Total budgeted cost: £59085

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

EYFS.

We have improved our GLD and our results are above national at 80% (national 68.3%) Pupil
Premium Children achieved 100% GLD. Focused interventions evidence good progress from the
wide range of starting points, major deficits and challenges in PSED and communication and

In the past academic year, we have worked hard to ensure that the basic needs and wellbeing of
our disadvantaged pupils and families were met so that pupils could access learning and thrive.
We did this by continuing to:

Ensure that pupil wellbeing, nurture and spiritual development were central to all that we
do. Ensure that all activities and interventions were monitored and tracked to develop and
sustain positive mental health and wellbeing of all our Pupils, families and staff in our
school community.

We introduced regular well-being assemblies to introduce strategies for pupils to manage
their own well-being and mental health. Pupil voice surveys have shown that pupils value
these assemblies.

Work in partnership with Parents to ensure good attendance. Attendance for our
disadvantaged pupils was above national and overall absence for pupils in receipt of Free
School Meals and persistent absence was below national.

As a priority, ensure that basic needs were consistently met, by ensuring entitlement for
fuel payments and food vouchers for pupils in receipt of Free school meals continued to
be received and redeemed by eligible families, with a 100% up take by pupil premium
families.

Encourage families to engage with the enrichment activities provided by the HAF
programme during the school holidays.

Access local services and charities to support families with supplies, support networks
within their local community.

Introducing more partnership meetings linked to curriculum with parents to impact
positively on improving support for learning and pupil progress.

Effectively managing transitions between families and school for new year R pupils, and
liaising with secondary school providers to ensure that all year 6 pupils were secondary
ready meant all pupils made good transition from and into the school.

Engaging with school nursing team to administer the Lancaster Model to help Year 6 pupils
transition to secondary school

Investing in enrichment activities including working with a Royal Opera House Create
schools project, the Take One picture project with the National Gallery and a year 6
residential to enable children to develop their character, including resilience, confidence
and independence, as well as helping them to maintain their physical and mental health
and prepare them for future success.




language for our pupils in Reception. Our strategy ensures that pupils who have not caught up to
where they need to be in some of the prime or specific areas of learning and did not achieve GLD
will now receive focused interventions, to ensure that rapid progress is made and gaps are closed
as they move into KS1.

Phonics.

Outcomes in phonics improved and are slightly above national at 82.1% (National 79.9%) This is an
improvement on the previous year of 80%.

85.7% of Pupil premium pupils reached the threshold.

Our internal monitoring and assessment evidenced that all pupils made progress from their
starting points in phonics and showed a measured improvement in reading fluency in Year 1.

Year 2 phonic retakes showed that 33.3% Year 2 achieved the pass mark. Those pupils who did not
achieve the expected standard receive rigorous daily keep up interventions and made good
progress from their starting point at the beginning of the academic year.

Key Stage 1.
Outcomes in KS1 for Reading Writing and Maths Combined was 60%.

Reading 77% (National 71%), Writing 60% (National 65%) and in Maths we achieved 67% (National
73%). These results are a direct outcome of the focused interventions and rigorous tracking in
place across the year ensured that all pupils made measurable progress from their low starting
points.

Key Stage 2 Outcomes.

Outcomes for pupils in KS2 in 2025 were disappointing.

RWM Combined was below national at 40% (National 61% of all pupils) Pupil premium pupils in
year 6 achieved 11.1% expected combined in RWM, which is below national. However, these
results are very much cohort specific as there was a high level of need in this class. This high level
of need has been reflected in our ISDR. Plans were put into place to address the needs of the class
but unfortunately these did not have the desired impact on our pupil outcomes for Year 6 this
academic year.

We have every indication that next academic year the school will be back on track and that, our
strategy of diagnosis, therapy, testing and revisiting will have clear and measurable impact on
learning outcomes for our children and that the focus of our strategy provides firm foundation
from which to build future success.

We will now focus on maintaining this success in outcomes across the curriculum and in enabling
more of our pupils to achieve the greater depth standard in reading and writing across the school.

Externally provided programmes

Accelerated Reader Renaissance Learning
PixI PixI Club

Purple Mash 2Simple

White Rose Mathematics White Rose Education
Times Tables Rock Stars Maths Circle LTD
MyMaths Oxford




Service pupil premium funding.

We identified gaps in service children’s education caused by moving between schools which we
addressed with targeted support.

Teachers observed continued positive wellbeing amongst service children. Assessments
demonstrated good progress in all subject areas.




